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Students, at times, exhibit patterns of behavioral disorders that result in antisocial behavior. Usually, students exhibiting behavioral difficulties are unable to initiate interpersonal relationships with their classmates besides experiencing difficulties in maintaining full attention in class. It is observed that due to these challenges, these students register poor academic performance, in addition to generally disruptive behaviors at school.  Students' inability to concentrate in class and handle academic commitments is generally associated with behavioral excess and deficits. As observed by Bullock et al. (1983), the issue surrounding behavioral difficulties has become one of the most pressing issues lately in our learning institutions where students have continued to exhibit antisocial and challenging behavior, consequently affecting their learning outcomes. For this paper, I have reviewed Fred’s case.
As observed, after his accident, Fred has continued to experience behavioral challenges, which have obviously affected his ability to learn effectively at school. As indicated, Fred frequently misbehaves at school, especially when presented with difficult class assignments. He does not concentrate in class and usually walks out at will when he feels he can no longer stay put in the class. As a student, Fred is expected to behave just like the rest of the students in his class who observably do not misbehave in class and take their classwork seriously. However, he externalizes a negative behavior that is believed would automatically affect his class performance. It is important to note that the definition of behavior requires one to note what a person is capable of doing and can as well be observed. In this sense, Fred whines and stomps his feet each time he is presented with a challenging class task, consequently prompting him to run out of class on most occasions. Another observable behavioral challenge exhibited by Fred is that he leaves the school grounds without permission.
The above observable traits of behavior in Fred represents the target behavior which his teachers need to change. It is noted that Fred's behavioral difficulties have resulted in difficulties in accomplishing his academic commitments.  Having carefully analyzed Fred’s case scenario, I can indicate that he is emotionally challenged. Thus interventions to address these difficulties would be tailored to focus on enhancing class discipline and attention. Generally, these programs need to focus on improving Fred’s performance in school besides reducing his antisocial behavior in a class by learning how to tackle difficult and challenging tasks in school rather than running out of class when he feels it is becoming too much for him. Positive terms are used to express what Fred is expected to do. In this case, it is believed that going through the intervention programs, Fred would be able to externalize prosocial behavior in school and learn the importance of learning.
Considering frequency, it is noted that Fred externalizes his behavioral challenges each time he is presented with a difficult task. Similarly, on several occasions, he would walk out of class freely. 
Behavioral interventions
Generally, maladaptive and challenging behaviors are usually identified as target behaviors that require interventions to address the challenging behavior exhibited while increasing the occurrence of the desired behavior (Nock & Kurtz, 2005). In essence, the desired behavior represents the best alternatives to replace the target behavior. As Umbreit et al. (2007) observed, behavioral interventions can either be learned or engaged. In this sense, Fred’s interventions were based on two interventions that primarily sought to address his difficulties in functional skills and specific strategies that could help him resolve difficult social situations rather than running away. 
Evidence drawn from a plethora of past research indicates that taking measures and steps to improve students' behavior. However, academic and classroom instruction has improved student academic performance by more significant percentages (Simonsen et al., 2008). Although it is usually seen as a difficult and challenging idea, teachers play very significant roles in the creation of a favorable environment for behaviorally challenged students, consequently improving their behavior and performance as well. This intervention generally focused on instilling effective behavior techniques that Fred was expected to engage in. initially, Fred lacked the necessary functional skills. He was thus placed on individual tutoring besides integrated academic instructions, which were expected to positively impact his academic performance. In this intervention, Fred received integrated academic instructions, which observably addressed his difficulties in functional skills towards a better understanding of academic issues. 
Similarly, as observed by Ramasut & Papatheodorou (1994), academic instruction has proven to result in positive outcomes among behaviorally challenged children. In essence, the intervention is considered a baseline for constructing efficient and effective behavior for children with EBD in school. It is thus important to note that the teachers ensured that Fred was kept busy with a rigorous but relevant and engaging curriculum in school.
Self-monitoring strategies were also applied in Fred’s case and were believed to result in high conflict resolution efficiencies. Generally, handling conflict productively is usually an essential skill that young children need to have. As observed, Fred lacked these essential skills and, for this reason, had to be placed on an intervention that focused on enhancing self-monitoring skills. Many young children with emotional and behavioral difficulties usually experience challenges expressing themselves. For instance, Fred is observably unable to resolve presumably difficult situations around him. 
It is noted that he could tell his teachers when he was frustrated in class but rather decided to run out of class. There have been various benefits associated with this intervention, some of which include; children were able to learn proper interaction techniques with their peers, besides the initiation of self-control rather than turning violent each time one is offended. For example, as observed by Bruhn et al. (2015), where it was observed that this strategy was helpful in ensuring that children with EBD learned essential self-management skills.
Behavioral outcome
Fred's behavioral outcome was very significant in the totality of the person. Academically speaking, the integrated approach is one of the best methods of addressing situations like Fred's when, for instance, he would otherwise get irritated and whine when presented with difficult tasks in studies. The formation of the social network support, therefore, in addition, reinforced the entire process, which leads to him gaining and displaying a renewed interest in his learning. As reinforcement would have it, the use of positive statements in the classroom learning process and the "token" system encourages an individual of whatever personality to continue doing the best.
There was a significant rise in his subjects' academic performance, his improvement being attributed to the adaptation of a specialized curriculum for his subject instructions. This and the fact that integration was done to include both the special and general education in his learning. Pieces of evidence from the past indicate that students with behavior challenges who are educated in general education have better performance considered to those who are educated in a very different education setup (Cole et al., 2004). Fred exhibited an inquisitive personality from the previous comfortable student who cared less about what was being learned.
There was a general collapse of undesired traits; the classroom disruptions reduced significantly. The self-monitoring technique increases the sense of independence in an individual, whether academically, socially, or behaviorally speaking. This strategy plays a huge role in the formation of desired behaviors with little or no intervention (Dunlap et al., 1999). Nonetheless, he managed to change his own personal behaviors by monitoring what and when he does things. The self-monitoring skill is reinforced by the inhibition strategy, where one learns to control his behaviors under impulse or on half-thought calls. 
There was a change in social interaction patterns. He gained a lot of social interaction skills from his peers during the small group learning; his behavior is exhibiting a much more confident individual who is happy to be part of his environment. There was a less and gradual decrease in indiscipline cases; learning about social skills is very vital to learning mannerism, which goes a long way in the training of an individual for vertical communication involving him and his teachers.
Maintenance of the student behavior
Behavioral change is inevitable for any individual having issues and challenges with exhibiting desirable behavior. Therefore, it is not a unique situation and should be very well prepared for in case it happens. For a student like Fred, these behavior outcomes are the desirable behaviors that need to be preserved and maintained; it is, therefore, incumbent upon the teachers and the parents to employ some of these strategies to prevent a second wave of targeted behaviors. Therefore, the resurgence of the undesired traits should be well planned for an equal measure with the interventions put in place.
The teacher needs to constantly monitor Fred's behavior while also allowing him to explore his environment under reinstated interventions. This ensures any minor relapse is quickly addressed with the urgency it requires. Behavior is monitored in the form of class follow-ups, progress records, and asking other students about Fred's behavior. The incorporation of monitoring with consistency is very key at this point; hence there is a great need to be consistent in the learning practices the student has been exposed to, both in school and at home. For the social network support system, it needs to be in existence whether formally or informally; the integration of both results in a concrete wall that will be difficult to go through.
Secondly, reinforcement of desired actions and behavior is an important aspect of maintenance of behavior outcome. Reinforcement is done very variedly; there is positive and negative reinforcement. Positive reinforcement is done when an individual does something worth maintaining. A teacher, for instance, could use good words like "that is good" for using the word "excuse me" before interrupting his lesson; he could also get gifts for remaining silent throughout the lesson and even be recognized at the end of the semester for improving. Research done by the American Institute for research postulates that it is important to identify what the student likes or love as reinforcement to ensure you are motivating the learner to achieve the desired behavior.
Again, building an enabling environment for the transition of behavior is very vital. The environment is a key player in the achievement of the desired behavior since it forms the basis for interactions, attitudes, and change. With a negative attitude from teachers and other learners, it will be close to impossible to effect the change. When the people who are to interact with Fred are having no commitment to the change, there will be less energy committed to the desired change
.
Therefore, a positive environment is a significant factor in the maintenance of behavior change (Simonsen et al., 2008). Whether it is the way, you instill confidence in the student or set the irreducible minimums for a task, not accepting poor work and performance. 
Conclusion
Providing education to students with behavioral challenges post a huge challenge to society and the stakeholders across all sectors, which is why this paper offers a basis for understanding how to solve situations like this in the future, therefore not only under the same circumstance like Fred's, would I use the interventions but also in addressing behavioral challenges like students facing attention issues, low esteem, and acceptance issues among many others. Although there are challenges still expected in the interventions, I don't see any limitations to the realization of the same around culture, ethnicity, or gender since every minority and the special group is always taken into consideration before the formulation of any particular intervention.
However, it is imperative to note that subjecting challenged students to individualized teaching may not be significant as compared to exposing them to full general or a combination of both educations. Again there have been situations where individuals who were left in self-monitoring strategies ended up self-distracting, especially in cases involving complex medical conditions. There is, therefore need to have an inclusive education. Evidence-based from past research has also indicated that inclusion in education led to a successful learning process by an increase in understanding of individual differences in a classroom setup (Finke et al., 2009).
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